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Abstract: This research focused on the factors influencing English listening 
difficulties. They cover sources dealing with the listening text, the speaker, the 
teacher, the listener, and the physical environment. The purpose of this research 
is to find out the most influential factor of English listening difficulties 
encountered by Year-11 students at “SMA Negeri 1 Sungai Raya” in Academic 
Year of 2015/2016. The research method was descriptive. The data were 
collected using questionnaire with 35 items designed on a five-point likert-type 
scale. The questionnaire were distributed to 38 students. The data were 
analyzed by calculating the percentage of each factor. The study found out that 
the students of Year-11 at “SMA Negeri 1 Sungai Raya” encountered listening 
difficulties because of listening text (21.53%), speaker (21.67%), teacher 
(9.72%), listener (22.18%), physical environment (24.90%); and of these 
factors, physical environment was the biggest influential factor and teacher-
related factors was the last influential one. 
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Abstrak: Penelitian ini terfokus pada faktor-faktor yang mempengaruhi 
kesulitan belajar listening Bahasa Inggris yang bersumber dari teks listening, 
pembicara, guru, pendengar, dan lingkungan. Tujuan penelitian ini untuk 
menemukan faktor yang paling mempengaruhi kesulitan belajar listening 
Bahasa Inggris yang dihadapi oleh siswa kelas-11 di “SMA Negeri 1 Sungai 
Raya” tahun ajaran 2015/2016. Metode yang digunakan adalah metode 
deskriptif. Pengumpulan data menggunakan angket yang terdiri dari 35 soal 
didesain berdasarkan 5 poin skala likert. Angket disebarkan ke 38 siswa. Data 
dianalisis menggunakan perhitungan persentasi pada setiap faktor. Hasil dari 
penelitian ini menemukan bahwa siswa kelas-11 di “SMA Negeri 1 Sungai 
Raya” menghadapi kesulitan belajar listening dikarenakan faktor yang berasal 
dari teks listening (21.53%), pembicara (21.67%), guru (9.72%), pendengar 
(22.18%), dan lingkungan (24.90%); dari faktor-faktor tersebut, faktor yang 
berasal dari lingkungan menjadi faktor yang paling mempengaruhi kesulitan 
siswa dan faktor yang berasal dari guru merupakan faktor terakhir yang 
mempengaruhi kesulitan siswa. 
 
Kata kunci: Faktor, Listening Bahasa Inggris, Kesulitan 
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owadays, English is acknowledged as one of the well-known languages in the 
world. It is used as a means of international communication. The 
communication can be written or spoken. Due to its importance, English is taught 
in schools. In Indonesia, it is taught as a first foreign language. It is a compulsory 
subject in high schools. Although English is taught for at least 6 years, there are 
still many graduates whose proficiency is low. Renandya & Farrell (2010, p. 52) 
claim, “Many EFL learners, especially those with lower proficiency levels in the 
language, find that of all the skills areas of English it is listening that is most 
difficult for them”. 
Listening plays an important role in second language instruction for several 
reasons (Rost as cited in Idrissova, 2015: p. 277). If the students cannot hear it well, 
they will find it hard to communicate or perhaps they perform listening poorly. The 
poor ability means that the students have difficulties in their listening. The 
difficulties make the learning purpose not achieved optimally. 
In general, there are five factors that influence students’ difficulties in 
English listening. These factors are categorized into different sources dealing with 
the listening text, the speaker, the teacher, the listener, and the physical 
environment. The factor is related to the listening text includes the content of the 
message and the text feature. The factor is related to the speaker includes the speech 
rate of delivery, various accent, reduced form, redundancy, pronunciation, 
hesitation, pauses and visual support. The factor is related to teacher is divided into 
the basic teaching as asking, reinforcement, variation, explanation, opening-closing 
the lesson, organizing class and focusing group attention or individual. The factor 
is related to the listener includes lack of background knowledge, lack of topic 
familiarity, lack of grammar, lack of linguistic knowledge, lack of listening 
strategies, psychological states, physical problem, and task. The factor is related the 
physical environment includes noise, poor quality of equipment, and visual clues. 
Those factors have an impact on students who have difficulties in English listening 
so it will lead the students’ gets poor result. 
In reference to the Year-11 assessment of “SMA Negeri 1 Sungai Raya”, 
students generally had difficulties in English listening as referred to poor result in 
doing listening exercise. Thus, it is important to conduct descriptive research to 
Year-11 students of “SMA Negeri 1 Sungai Raya” that studied in Academic Year 
2015/2016. This descriptive research is to investigate the most influential factor of 
English listening difficulties encountered by Year-11 students at “SMA Negeri 1 
Sungai Raya” in Academic Year of 2015/2016. The finding of this study is expected 
to give the teacher input about the factors that might cause the students to get the 
difficulty in English listening. Thus, the teacher can find an appropriate strategy in 
their teaching learning process and for the students, by helping students’ realizing 
factors that influence English listening difficulties; they will be easier to overcome 
their listening problem. 
 
METHODOLOGY 
In conducting this research, it is necessary to apply the appropriate method 
to achieve the goals of the research. The appropriate form of the research that is 
applied in this research is descriptive method. Urdan (2005, p. 3) defines descriptive 
N 
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method as the method used to describe the characteristics of a given set of data. It 
is carrying out with the main purpose of describing some process and phenomenon 
in the sense of what has happened or what is happening. This research employs the 
descriptive method because the writer intends to find and describe the present 
condition of the sample based on the factual data. The participants of the present 
research were XI Natural Science Major 4, which consist of 39 students. But, 1 
student was absent when the writer conducted the research, so the sample in this 
research consist of 38 students. 
The data were collected with a set of questionnaire. The questionnaire 
contains 35 items in statement forms. In this research, Likert scale was applied in 
providing response options for the participants. The Likert contains statements from 
“Very often” to “Never” and each statement has a scale value ranging from 4 to 0; 
which Very Often = 4, Often = 3, Sometimes =2, Almost Never = 1, and Never = 
0. 
The questionnaire is modified from a combination of questions gathered 
from two previous studies, one of which is “Listening Comprehension Problem – 
Voices from Class Room” by Hamouda (2012, p. 11-29), and the other “A Study 
of the English Listening Comprehension Problems for EFL Learners at the Faculty 
ICT, Silvakorn University” by Sriprom (2011, p. 49-51). The questionnaire is 
designed to measure the factors such as the listening text, the speaker, the teacher, 
the listener, and the physical environment. The measured aspects of this research 
are shown in Table 1. 
 
Table 1 
Table of Specification: Categories of Factors Influencing English 
Listening Difficulties 
Categories Indicator 
The Listening Text a) Unfamiliar vocabulary 
 b) Slang and Idiomatic expression 
 c) Grammar structure 
 d) Unfamiliar topic 
 e) Interpret the meaning of long spoken text 
 f) Complicated information 
The Speaker a) Hesitation and pauses 
 b) Rate of delivery 
 c) Various accent 
 d) Reduced form 
 e) Redundancy 
 f) Pronunciation 
 g) Visual support 
The Teacher a) Asking skill 
 b) Reinforcement 
 c) Variation in teaching 
 d) Teacher explanation 
 e) Opening-closing the lesson 
4 
 
 
 
f) 
g) 
Organizing class 
Focus group attention or individual 
The Listener a) Lack of background knowledge and topic 
familiarity 
 b) Lack of grammar and linguistic knowledge 
 c) Lack of listening strategy 
 d) Psychological states 
 e) Physical problem 
 f) Task 
The Physical Environment a) Noise 
 b) Poor quality equipment and Visual Clues 
 
RESEARCH FINDING AND DISCUSSION 
 
Research Finding 
The data were tabulated after the questionnaires were collected. The 
collected data through questionnaire were analyzed in order to determine the most 
influential factor of English listening difficulties encountered by Year-11 students 
at “SMA Negeri 1 Sungai Raya” in Academic Year of 2015/2016. The data were 
analyzed by counting the percentage of each factor. 
𝑃𝑒𝑟𝑐𝑒𝑛𝑡𝑎𝑔𝑒 =
𝑀𝑒𝑎𝑛 𝑠𝑐𝑜𝑟𝑒 𝑜𝑓 𝑒𝑎𝑐ℎ 𝑓𝑎𝑐𝑡𝑜𝑟
𝑆𝑢𝑚 𝑜𝑓 𝑚𝑒𝑎𝑛 𝑠𝑐𝑜𝑟𝑒
 X 100% 
The factor that has highest percentage determines as the most influential factor of 
students’ difficulties in English listening. 
The students’ score was divided into five categories. They are the listening 
text (Items number 1-6), the speaker (Items number 7-15), the teacher (Items 
number 16-23), the listener (Items number 24-32), and the physical environment 
(Items number 33-35). The study found out that percentage of factor related to the 
physical environment, the listener, the speaker and the listening text have a little 
differences amount, and only factor related to teacher has far differences amount 
from the other factor.  As a conclusion, from five categories, physical environment 
was the biggest influential factor and factor related to teacher was the last influential 
one as can be seen in the Chart 1. 
 
Chart 1 
The Percentage of Each Factor 
24,90%
22,18% 21,67% 21,53%
9,72%
0,00%
10,00%
20,00%
30,00%
The Physical
Environment
The Listener The Speaker The Listening
Text
The Teacher
Percentage of Each Factor
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The detail data will be explained from the highest percentage to the lowest 
percentage of each factor in 1, 2, 3, 4, and 5. 
1. Physical Environment 
Environment or physical setting where listening takes place can affect 
students’ listening comprehension, it will be explained as follow. The following 
table indicates the total score related to physical environment that the student’s 
encountered difficulties in listening is 296 with the mean 98.67 and the 
percentage 24.90 %. The factor is related to physical environment was consisted 
of 3 items (item no. 33-35). The description below is the detail description of 
each item in the factor that related to physical environment ranging from the 
highest score to the lowest score. 
Table 2 
Score Related to Physical Environment 
Categories 
of factors 
Item 
Number 
The Students 
Respond Option 
Total Score 
of 
Each Item 
Total Score 
of Each 
Factor 
Mean Percentage 
VO O S AN N 
T
h
e 
P
h
y
si
ca
l 
E
n
v
ir
o
n
m
en
t 33 12 15 7 3 1 110 
296 98.67 24.90% 34 8 16 10 3 1 103 
35 5 6 19 7 1 83 
Note: VO= Very Often, O= Often, S= Sometimes, AN= Almost Never, N= Never 
The students reported item Number 33 has score 110 was most difficult, 
followed by item Number 34 has score 103, and item Number 35 has score 83 
as the lowest score of difficulty. From 3 items, students who choose very often 
were 25 students, often were 37 students, sometimes were 36 students, almost 
never were 13 students, and never were 3 students. 
As a conclusion, students often get difficulties in listening relates to the 
physical environment because they often get problem when the environmental 
noises interfere students listening comprehension. Noise is another 
environmental barrier to comprehension. Interior as well as exterior class noise 
is an obstacle to comprehension. Noise, including both background noises on the 
recording and environmental noises, can take the listener’s mind off the content 
of the listening passage. 
2. Listener 
This section will explain about some problem in listening faced by the 
learners. The following table indicates the total score related to listener that the 
student’s encountered difficulties in listening is 791 with the mean 87.89 and the 
percentage 22.18%. The factor is related to listener was consisted of 9 items 
(item no. 24-32). The description below is the detail description of each item in 
the factor that related to listener ranging from the highest score to the lowest 
score. 
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Table 3 
Score Related to Listener 
Categories 
of factors 
Item 
Number 
The Students 
Respond Option 
Total Score 
of 
Each Item 
Total Score 
of Each 
Factor 
Mean Percentage 
VO O S AN N 
T
h
e 
L
is
te
n
er
 
24 2 8 21 5 2 79 
791 87.89 22.18% 
25 3 14 19 2 0 94 
26 1 12 23 2 0 88 
27 1 17 14 3 3 86 
28 2 16 15 4 1 90 
29 0 17 16 4 1 87 
30 9 14 12 2 1 104 
31 8 14 11 4 1 100 
32 0 5 18 12 3 63 
Note: VO= Very Often, O= Often, S= Sometimes, AN= Almost Never, N= Never 
The students reported item Number 30 has score 104 as the highest score 
of this factor, the statement like (a), followed by item Number 31 has score 100, 
the statement like (b), item Number 25 has score 94, the statement like (c), item 
Number 28 has score 90, the statement like (d), item Number 26 has score 88, 
the statement like (e), item Number 29 has score 87, the statement like (f), item 
Number 27 has score 86, the statement like (g), item Number 24 has score 79, 
the statement like (h), and the lowest score is item Number 32 has score 63, the 
statement like (i). From 9 items, students who choose very were 26 students, 
often were 117 students, sometimes were 149 students, almost never were 38 
students, and never were 12 students. 
As a conclusion, students sometimes get difficulties in listening relates 
to the listener because they often worried when they don’t understand the spoken 
text. This case was connected to the students’ physical factor that do not directly 
influence listeners’ learning process, they play a part in learning’s effectiveness. 
This occurs as a result of poor stimulation caused by disinterest in the topic, lack 
of motivation, failure on the part of teacher to present meaningful material in a 
stimulating manner or presenting the teaching in a monotone that instigates 
sleep. 
3. Speaker 
The factor related to the speaker is concerned with how words are 
spoken. The following table indicates the total score related to speaker that the 
student’s encountered difficulties in listening is 773 with the mean 85.89 and the 
percentage 21.67%. The factor is related to speaker was consisted of 9 items 
(item no. 7-15). The description below is the detail description of each item in 
the factor that related to listener ranging from the highest score to the lowest 
score. 
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Table 4 
Score Related to Speaker 
Categories 
of factors 
Item 
Number 
The Students 
Respond Option 
Total Score 
of 
Each Item 
Total Score 
of Each 
Factor 
Mean Percentage 
VO O S AN N 
T
h
e 
S
p
ea
k
er
 
7 2 9 16 9 2 76 
773 85.89 21.67% 
8 8 14 15 1 0 105 
9 1 16 15 4 2 86 
10 4 16 10 6 2 90 
11 5 14 12 5 2 91 
12 1 15 14 7 1 84 
13 2 26 9 1 0 105 
14 2 5 19 10 2 71 
15 1 5 19 8 5 65 
Note: VO= Very Often, O= Often, S= Sometimes, AN= Almost Never, N= Never 
The students reported item Number 8 and item Number 13 has the score, 
the score is 105 as the highest score of this factor, followed by item Number 11 
has score 91, item Number 10 has score 90, item Number 9 has score 86, item 
Number 12 has score 84, item Number 7 has score 76, item Number 14 has score 
71, and item Number 15 has score 65 as the lowest score of difficulties in this 
factor. From those items, students who choose very often were 26 students, often 
were 120 students, sometimes were 129 students, almost never were 51 students, 
and never were 16 students. 
As a conclusion, students sometimes get difficulties in listening relates 
to the speaker because they sometimes get difficulties when the speaker speak 
too fast. If the speech rate is too fast, the speaker spoke with unclear 
pronunciation and the students cannot catch the words, they naturally get 
distracted and will be unable to continue to process the information. As a result, 
they were not able to comprehend the text. 
4. Listening Text 
The listening text is a factor that allows the students to match the sounds 
and the meaning. The following table indicates  the total score related to listening 
text that the student’s encountered difficulties in listening is 512 with mean 85.33 
and percentage 21.53%. The factor is related to listening text was consisted of 6 
items (item no. 1-6). The description below is the detail description of each item 
in the factor that related to listener ranging from the highest score to the lowest 
score. 
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Table 5 
Score Related to Listening Text 
Categories 
of factors 
Item 
Number 
The Students 
Respond Option 
Total Score 
of 
Each Item 
Total Score 
of Each 
Factor 
Mean Percentage 
VO O S AN N 
T
h
e 
li
st
en
in
g
 
te
x
t 
1 4 20 10 4 0 100 
512 85.33 21.53% 
2 0 6 22 5 5 67 
3 1 6 25 5 1 77 
4 0 18 15 4 1 88 
5 1 13 20 4 0 87 
6 7 5 25 0 1 93 
Note: VO= Very Often, O= Often, S= Sometimes, AN= Almost Never, N= Never 
The students reported item Number 1 has score 100 as the highest score 
of this factor, followed by item Number 6 has score 93, item Number 4 has score 
88, item Number 5 has score 87, item Number 3 has score 77, and the lowest 
score of difficulty is item Number 2 has score 67. From 6 items, students who 
choose very often were 13 students, often were 68 students, sometimes were 117 
students, almost never were 22 students, and never were 8 students. 
As a conclusion, students sometimes get difficulties in listening relates 
to the listening text because they often unfamiliar with the words in listening 
text, it makes the students were limited to understand the message of listening 
text. The lack of vocabulary was caused by unfamiliar topic, so as the solution 
the students should practice as much as they can on the various materials. 
5. Teacher 
The following table indicates the total score related to teacher that the 
student’s encountered difficulties in listening is 308 with the mean 38.5 and the 
percentage 9.72%. The factor is related to teacher was consisted of 8 items (item 
no. 16-23). The description below is the detail description of each item in the 
factor that related to listener ranging from the highest score to the lowest score. 
Table 6 
Score Related to Teacher 
Categories 
of factors 
Item 
Number 
The Students 
Respond Option 
Total Score 
of 
Each Item 
Total Score 
of Each 
Factor 
Mean Percentage 
VO O S AN N 
T
h
e 
T
ea
ch
er
 
16 1 1 6 17 13 36 
308 38.5 9.72% 
17 0 0 1 22 15 24 
18 2 0 13 21 2 55 
19 0 0 14 11 13 39 
20 0 0 6 18 14 30 
21 0 1 9 20 8 41 
22 0 0 9 22 7 40 
23 3 2 6 13 14 43 
Note: VO= Very Often, O= Often, S= Sometimes, AN= Almost Never, N= Never 
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The students reported item Number 18 as the highest score of this factor 
has score 55, followed by item Number 23 has score 43, item number 21 has 
score 41, item Number 22 has score 40, item Number 19 has score 39, item 
Number 16 has 36, item Number 20 has score 30 and the lowest score of the 
difficulties was item number 17 has score 24. From 8 items, students who choose 
very often were 6 students, often were 4 students, sometimes were 64 students, 
almost never were 144 students, and never were 86 students. 
As a conclusion, students almost never get difficulties in listening relates 
to the teacher because their teacher almost never didn’t use interesting media in 
teaching. It means that the teacher often used media in teaching. The technique 
of teaching was used by the teacher like that is varied, so the students give 
opportunities to develop their listening and enjoy activities they were engaged 
in. 
Discussion 
The findings indicated that the factor regarding physical environment were 
considered as the most influential factor of English listening difficulty encountered 
by the students. Unclear sounds resulting from poor classroom conditions or outside 
noise were the most problematic for learners compared to unclear sounds resulting 
from poor-quality of equipment and the lack of visual clues. This means that 
physical environment is still an important part to be concerned about.  
As mentioned above, noise is the most problematic in listening. If the 
listening task is carried out with noises around, it is for sure students will not have 
a good result in listening. They are distracted by the noise no matter how hard they 
try to focus on the task. Otherwise, the noise makes a complex of sounds instead of 
the solo recording being played. This interrupts the students from hearing and 
focusing on the task. The poor equipment is an obstacle to students in listening. For 
an example, in listening comprehension, it is the best place for students to do the 
listening in the laboratory room. This will bring out the better result for the noises 
outside cannot get through the lab room. A good cassette recorder or a CD player 
may give them the better rather than that of the old one. 
In addition, learners reported that lack of visual clues such as pictures, 
diagrams, charts, video, and etc. also interfered with their listening comprehension. 
It is difficult for listeners to comprehend the speakers’ meaning without seeing the 
speakers’ body language and facial expression. Gilakjani & Ahmadi (2011, p. 985) 
stated that “the visual support can help students to predict incoming listening 
materials easily by supplying cultural information”. Furthermore, important visual 
clues can also be communicated through a good physical setting and sequences of 
action and interaction. As a conclusion, physical environment can distract the 
listener’s mind from the content of the listening passages, which in turn affects the 
development of their listening comprehension (Yagang, 1994: p. 4). 
Second problem also comes from factor related to the listener as factor that 
influencing English listening difficulties. The results showed that most students 
ranked worries when they don’t understand the spoken text as their top difficulty. 
The finding of this study are similar to the findings of previous research conducted 
by Sriprom (2011, p. 31), who found that ICT learners in Silpakorn University 
10 
 
confront difficulties in English listening, including listening to a recorded spoken 
text, feel worried about not understanding the spoken text and a lack of listening 
strategies and listening skill training as their top three problems. 
According to Yagang (1994, p. 4), the listening comprehension process is 
also a relatively complex psychological process. In psychology, it is stated that 
when a person feels nervous or anxious he or she may not be concentrated. When 
one felt uncomfortable, his or her ability to listen is greatly reduced. Boredom and 
frustration are other barriers to listening comprehension. Boredom and frustration 
may affect the extent to which attention is paid to listening. This occurs as a result 
of poor stimulation caused by disinterest in the topic, lack of motivation, failure in 
the part of the teacher to present meaningful material in a stimulating manner, or 
presenting the lesson in a monotone instigating sleep. 
The speeds of the speech also main influence the English listening 
difficulties from the factor related to the speaker. This findings is similar to various 
research studies by Flowerdew & Miller (1992, p. 10); Hasan as cited in East & 
King (2012, p. 209) and Osuka (2008, p. 339) which showed that speech rate had a 
main influence on second language listening comprehension.  As Flowerdew & 
Miller (1992, p. 10) stated that the students lack of opportunity to communicate 
English with foreigners as cause of this problem. As a matter of fact, the natural 
talk is very fast to second language learners so it makes up some trouble to the non-
native speaker. Moreover, if the speech rate is too fast, the speaker spoke with 
unclear pronunciation and the students cannot catch the words, they naturally get 
distracted and will be unable to continue to process the information. As a result, 
they were not able to comprehend the text. 
Nevertheless, in the streaming of listening students would notice that 
sometimes the speaker speaks a bit slower and clearer than he/she did before. This 
is mostly the points of the listening. It is the chance for students to capture the 
necessary information in a listening text. Emphasis is a natural factor in speaking 
so speaker also emphasizes to signal the most significant ideas. What students 
should do is to pay attention to the speed and the intonation of the speaker and 
identify the points. As in Berman (2003, p. 6) book about advance listening 
strategies, assumed that “pace is the speed of speech. Unimportant points or small 
details are usually spoken more quickly. Important points, such as main ideas, are 
usually spoken more slowly and clearly”. 
Factor related to listening text is in the fourth position that influencing 
English listening difficulties. The results from this category showed that the great 
majority of students find the content of the message with unfamiliar word as the 
highest difficulty in their listening. This finding coincides with Muhammad Naeem 
Butt and Hanoi as cited in Hamouda (2012, p. 12) who reported that the major 
problem hindering listening comprehension was that the students’ vocabulary was 
too limited to understand the message. The data also proves the theory realized by 
Underwood as cited in Hamouda (2012, p. 12) that lack of vocabulary is a big 
obstacle to most students in listening comprehension. The content of the message 
with unfamiliar words connects to unfamiliar topics. The listening material may 
contain a variety of fields in life or society. For instance, it is likely a business 
report, a daily conversation or a political issue which confuse the listener. These 
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conversations may include words, phrases or terms unfamiliar to listeners. They are 
totally strange to them so it is such a hard job to listen when the message is full of 
terminology. The solution is to ask the students to practice as much as they can on 
these various materials. Therefore, they can get used to listening to the variety of 
topics without any difficulties. 
The factor related to the teacher is the last position that influencing English 
listening difficulties. From the findings, the teacher often used media in teaching. 
Its good the students to develop their English listening. As Ardila (2013, p. 100) 
affirmed, “teacher’s methodology and the variety of tasks worked in class seemed 
to strongly affect participants’ attitude and performance while doing listening 
activities”. She realized the way in which the teacher developed the class was 
crucial to motivate learners towards the listening activities. For example, the teacher 
always arrived at the classroom with an enthusiastic attitude and he was very caring 
to the students’ comments and attitudes during the activities. The teacher was 
always encouraging the students by saying “you can do it”, “you are the best”, 
“what you said is really amazing”, and she observed that the teacher’s remarks 
improved the student’s confidence, and allowed them to ask any question or to make 
any comment without fear. 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the result of data analysis, it can be concluded that the most 
influential factor of English listening difficulties encountered by Year-11 students 
at “SMA Negeri 1 Sungai Raya” in Academic Year of 2015/2016 is factor related 
to physical environment. It showed by percentage of physical environment factor is 
about 24.90%. From 3 items of the questionnaire that relates to physical 
environment, unclear sounds resulting from poor classroom or outside conditions 
was most difficult for Year-11 students at “SMA Negeri 1 Sungai Raya” in 
academic Year of 2015/2016. 
Suggestion 
Based on the result of data analysis, the writer made some suggestions as 
follows. (1) Teacher is suggested to provide English listening lab room with good 
facilities such as good sound system and headphone for every students because lab 
room is the best place for students to do the listening. This will bring out the better 
result for the noises outside cannot interferes students in listening. (2) Teacher are 
suggested to overcome the students listening difficulties by adapting and improving 
listening material, activating students vocabularies, using different kinds of input, 
make students aware of different native-speaker accents, help students expose 
themselves and get familiar with precise pronunciation of native speakers, 
activating or building students’ prior topical and linguistic knowledge, arousing 
interest and motivating students to attend to the spoken message, encouraging 
prediction technique, using slow rate of speech, providing and trying to gain as 
much feedback as possible, and training students to use listening strategies. (3) 
Year-11 students of “SMA Negeri 1 Sungai Raya” are suggested to improve their 
strategies in English listening especially in pay attention to the speed, the intonation 
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of the speaker and identify the points like unimportant points or small details are 
usually spoken more quickly; important points, such as main ideas, are usually 
spoken more slowly and clearly. (4) Year-11 students of “SMA Negeri 1 Sungai 
Raya” are suggested to practice as much as they can on the various English listening 
materials to increase their vocabularies. (5) Year-11 students of “SMA Negeri 1 
Sungai Raya” are  suggested to reduce their own difficulties by improving English 
proficiency and improving listening strategies. 
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